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Abstract 
This study investigated the management of stressors and research productivity among lecturers in 
public universities in the South-South Geopolitical Zone of Nigeria. The target population 
consisted of 21,324 academic staff across Federal and State universities within the zone. Using a 
stratified random sampling technique based on academic rank and discipline clusters, a 
representative sample of 420 lecturers was drawn from faculties across the six states, representing 
approximately 2.0 percent of the population. Data were collected using two researcher-developed 
instruments: the Stressor Management Evaluation Scale (SMES) and the Research Productivity 
Assessment Inventory (RPAI), each containing 40 items. The instruments underwent expert 
validation by specialists in Educational Management, Industrial/Organizational Psychology, and 
Measurement and Evaluation. A pilot test involving 50 lecturers from a university outside the study 
area yielded reliability coefficients of 0.84 for SMES and 0.88 for RPAI, indicating strong internal 
consistency. Findings revealed that lecturers in public universities in the South-South geopolitical 
zone are confronted with multiple stressors, including administrative workload, poor funding, 
inadequate research facilities, job insecurity, student-related pressures, and institutional policy 
constraints. Lecturers managed these stressors through a combination of personal and institutional 
strategies, but the effectiveness of these measures varied, significantly influencing their research 
productivity. The study also found no significant gender differences in stressor management and 
research output. It concludes that while individual coping efforts are important, systemic 
constraints and institutional challenges continue to limit sustained research productivity. 
Accordingly, the study recommends the establishment of structured stress-management programs, 
increased research funding and facility support, targeted professional development initiatives, and 
the implementation of stable, transparent institutional policies to enhance lecturers’ research 
performance. 

Keywords: Stressor management, research productivity, academic staff, public universities, 
occupational stress, lecturer wellbeing, higher education performance 

Introduction  

The academic environment in Nigerian public universities has grown increasingly demanding, with 
lecturers expected to balance teaching, administrative responsibilities, community service, and 
research obligations. Research productivity, which remains a critical indicator of academic 
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excellence and institutional relevance, has become even more essential due to national and global 
competitiveness in university rankings, the need for evidence-based knowledge generation, and 
career advancement requirements. However, many lecturers in the South South geopolitical zone 
face mounting pressures that hinder their ability to meet these expectations. According to Obalim 
and Torkuma (2021), universities in the region operate within a context marked by limited research 
funding and infrastructural deficits, while Ewene and Dalum (2020) argue that bureaucratic 
bottlenecks and unstable academic calendars further heighten lecturers’ workloads and stress 
levels. However, stressors are external or internal pressures, demands, or conditions that create 
strain, tension, or discomfort, making it harder for an individual to function effectively. In other 
words, research productivity among lecturers refers to the measurable output of their scholarly 
activities, including publications, conference papers, grants, and other academic contributions 
within a given period. 

In addition to these structural constraints, lecturers contend with significant personal and 
occupational stressors that directly impact their research engagement. High teaching loads, large 
class sizes, and ongoing pressure to publish have created an overwhelming academic workload that 
leaves limited time for meaningful research activities. Akpan and Iwere (2022) note that emotional 
exhaustion and work life imbalance have become increasingly prevalent among academic staff in 
the region. Similarly, Korie and Aladem (2019) found that cognitive fatigue and burnout 
significantly reduce lecturers’ motivation and creativity, ultimately hindering the quality and 
quantity of their research output. Without supportive stress management mechanisms, many 
academics struggle to maintain consistent scholarly productivity. 

The situation is further compounded by environmental and contextual stressors that are unique to 
the South South region. Erratic power supply, insecurity in some university communities, limited 
access to research databases, and inadequate laboratory facilities create an ecosystem that is not 
conducive to sustained academic inquiry. Brome and Etete (2023) highlight that poor research 
infrastructure contributes to a cycle of low publication rates and diminished academic impact. 
Nsekan and Uforo (2021) further emphasize that these constraints slow career progression and 
weaken institutional research performance. Consequently, effective management of stressors has 
become a crucial concern for improving research productivity among lecturers in public 
universities in the South South geopolitical zone. This study therefore investigates how lecturers 
manage these stressors and the extent to which such strategies influence their research productivity. 

Statement of the problem 

The research landscape in public universities across the South South geopolitical zone of Nigeria 
is increasingly challenged by rising stress levels among lecturers. Despite the expectation that 
academic staff should consistently publish, attract grants, and contribute to knowledge 
development, many operate in environments plagued by overwhelming workloads, limited 
resources, and institutional instability. High teaching loads, large student populations, incessant 
administrative duties, and irregular academic calendars leave lecturers with little time or energy to 
engage in meaningful research. Compounding these challenges are persistent issues such as poor 
funding, inadequate access to research facilities, limited internet connectivity, and unreliable power 
supply, all of which significantly constrain the ability of lecturers to conduct high-quality research. 
The cumulative effect is a growing decline in research productivity across universities in the region. 

Furthermore, many lecturers lack access to effective stress management mechanisms that could 
help mitigate the negative effects of occupational, psychological, and environmental stressors on 
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their research output. Without structured support systems, such as institutional counselling 
programs, research mentorship, workload adjustment policies, or wellness initiatives, lecturers 
often struggle alone with burnout, fatigue, and diminished motivation. Existing studies indicate that 
unmanaged stress contributes to mental exhaustion, reduced creativity, and lower scholarly 
engagement, yet little empirical evidence exists on how lecturers in the South South manage these 
stressors and how such efforts relate to their research productivity. This gap underscores a critical 
need to investigate the nature of stressors faced by lecturers, the strategies they employ to cope 
with them, and the implications for their research output, thereby guiding institutions toward 
evidence-based interventions. 

Literature review 

Literature consistently shows that lecturers in public universities work within environments 
characterized by intense and overlapping pressures. Kyriacou (2018) emphasized that academic 
staff globally experience high stress resulting from teaching overloads, student supervision 
responsibilities, and rising appraisal standards. In the Nigerian context, these pressures are 
compounded by structural limitations such as poor funding and inadequate staffing. Winefield et 
al. (2014) argued that lecturers in developing countries often struggle under conditions where 
teaching demands increase faster than institutional capacity. In the South-South geopolitical zone, 
these issues are evident in large class sizes, frequent system disruptions, and the obligation to 
balance teaching, research and administrative duties simultaneously. These recurring stressors 
create an environment where lecturers’ physical, emotional and cognitive capacities are constantly 
stretched. 

A deeper look at the Nigerian academic environment reveals that stressors do not arise solely from 
teaching and research demands but also from systemic institutional challenges. Ofoegbu (2004) 
documented that many lecturers experience stress due to poor working conditions, including 
unreliable power supply, inadequate office space and limited access to modern research tools. 
Okebukola (2016) further observed that policy instability, government underfunding and repeated 
industrial disputes create a climate of uncertainty that undermines academic stability. In public 
universities across the South-South zone, infrastructural decay, insufficient laboratory equipment 
and challenges with ICT facilities increase the difficulty of conducting quality research. These 
conditions not only heighten stress levels but also influence lecturers’ attitudes toward research 
engagement and long-term career development. 

Coping with these stressors requires deliberate strategies at both personal and institutional levels. 
Folkman and Lazarus (1984) identified coping as the cognitive and behavioral efforts used to 
manage stressful demands, categorizing them into problem-focused and emotion-focused 
responses. Within university settings, lecturers often use time management, delegation, 
prioritization and peer collaboration as problem-focused strategies. Ngu and Phong (2019) found 
that lecturers who adopt structured routines and engage in academic networking report lower stress 
levels. In Nigeria, Adebayo and Ogunsakin (2015) noted that lecturers frequently rely on social 
support from family, religious communities and professional associations to buffer emotional 
strain. These findings highlight the fact that coping strategies are diverse and shaped by both 
personal disposition and institutional culture. 

Institutional support systems also play an essential role in strengthening lecturers’ ability to manage 
work-related stress. Kinman and Johnson (2019) reported that universities with well-developed 
staff development programs, mentoring arrangements and open communication channels tend to 
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record lower incidences of burnout. Supportive leadership, provision of research funding and 
recognition of academic achievements are also crucial institutional mechanisms that reduce stress. 
Unfortunately, many Nigerian public universities lack structured stress-management frameworks, 
leaving lecturers to navigate stress mostly on their own. The absence of counseling units, wellness 
programs and flexible workload policies means that stress becomes normalized as part of academic 
life, especially in underfunded regions like the South-South. 

The relationship between stress management practices and research productivity is well established 
in the literature. Research productivity generally includes publications, conference papers, grants, 
creative works and community-based scholarly contributions. Bland et al. (2005) demonstrated that 
academics with strong coping skills tend to sustain higher research output over time, largely 
because they are better able to maintain focus and manage competing demands. Teodorescu (2000) 
similarly found that lecturers who effectively handle workload pressure and time constraints 
publish more consistently and show higher engagement in scholarly activities. Stress, when 
unmanaged, reduces concentration, creativity and persistence, which are traits essential for 
productive research. This suggests that managing stress is not merely a personal wellbeing issue 
but a key determinant of academic performance. 

Variations in stress management practices among lecturers further explain differences in research 
productivity across demographic and institutional categories. Okwudishu (2015) reported that 
senior lecturers often produce more research outputs because they have clearer coping mechanisms 
refined through years of experience, access to research collaboration networks and reduced 
teaching loads. Gender-based research by Akinsanya and Oloruntoba (2020) revealed that female 
lecturers often experience additional stress from role conflicts and societal expectations, yet many 
rely heavily on support networks that can sometimes enhance resilience. Institutional differences 
also matter; universities with better grants, ICT facilities and research culture naturally enable more 
effective stressor management and, in turn, higher research productivity. These variations point to 
the interplay between individual efforts and institutional environments. 

Therefore, the reviewed literature underscores the fact that lecturers in public universities, 
particularly in the South-South zone, operate under persistent stress driven by institutional 
weakness, professional overload and personal demands. While lecturers adopt a mix of coping 
strategies to manage these pressures, the presence or absence of structured institutional support 
significantly influences the effectiveness of these efforts. The evidence also establishes that stress 
management practices have direct implications for research productivity, with clear variations 
observable across academic rank, gender and institutional resources. This body of literature 
therefore provides a strong basis for investigating how stressors and stress management practices 
shape research productivity among lecturers in public universities in the South-South geopolitical 
zone of Nigeria. 

Purpose of the study 

The main purpose of this study was to examine the management of stressors for research 
productivity among lecturers in public universities in South-South geopolitical zone of Nigeria. 
Specifically, the study sought: 

1. To identify the major stressors affecting lecturers in public universities in the South-South 
zone. 

2. To determine how lecturers manage these stressors. 
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3. To examine how stressor-management practices influence lecturers’ research productivity. 

4. To compare research productivity among lecturers based on differences in how they 
manage stressors. 

Research questions  

The following questions were raised to direct the study: 

1. What are the major stressors affecting lecturers in public universities in the South-South 
zone? 

2. How do lecturers in public universities in the South-South zone manage these stressors? 

3. To what extent do stressor-management practices influence lecturers’ research 
productivity? 

4. In what ways does research productivity differ among lecturers based on how they 
manage stressors? 

Research hypothesis 

The following hypothesis was formulated to direct the study: 

There is no significant relationship between lecturers’ research productivity and the six identified 
stressors (administrative workload, poor funding, inadequate research facilities, job insecurity, 
student-related pressures, and institutional policy constraints) in public universities in the South-
South geopolitical zone of Nigeria. 

Methodology 

This study adopted a descriptive survey research design to examine the management of stressors 
and research productivity among lecturers in public universities in the South-South Geopolitical 
Zone of Nigeria. The design was considered appropriate because it enabled the researcher to collect 
data from a large population of lecturers across multiple universities, assess their exposure to 
stressors, evaluate their coping strategies and determine the extent to which these factors were 
associated with research productivity. The study focused on existing conditions without 
manipulating variables, thereby providing a factual and objective assessment of stressor 
management patterns within the academic environment. 

The population of the study comprised 21,324 academic staff in federal and state universities across 
the six states in the South-South zone. These included professors, readers, senior lecturers, lecturers 
I and II, and assistant lecturers distributed across various faculties. To ensure that the sample 
reflected the diversity of the population, a stratified random sampling technique was employed. 
Stratification was done based on academic rank and discipline clusters to capture variations in 
workload distribution, research expectations and stress experiences among lecturers. A total sample 
of 420 lecturers, representing approximately 2.0 percent of the entire academic staff population, 
was selected as a statistically adequate and proportionate representation of the study area. Two 
researcher-developed instruments were used for data collection. The first instrument, the Stressor 
Management Evaluation Scale (SMES), consisted of 40 items designed to assess the types, intensity 
and management of stressors experienced by lecturers. The second instrument, the Research 
Productivity Assessment Inventory (RPAI), also consisted of 40 items, and measured lecturers’ 
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research output in areas such as journal publications, conference presentations, grant applications, 
creative scholarship and community-based academic contributions. Both instruments were 
structured on a four-point Likert scale for ease of scoring and interpretation. 

To ensure validity, the instruments were subjected to content and face validation by three experts 
drawn from Educational Management, Industrial and Organizational Psychology, and 
Measurement and Evaluation. Their review ensured that the items adequately covered stressor 
dimensions, coping practices and research productivity indicators relevant to university lecturers. 
A pilot test was conducted using a sample of 50 lecturers from a public university outside the South-
South zone. The data obtained from the pilot study were analyzed using Cronbach alpha, which 
yielded reliability coefficients of 0.84 for SMES and 0.88 for RPAI, demonstrating strong internal 
consistency and suitability for the main study. Data collection was carried out onsite and 
electronically, depending on institutional accessibility and lecturer availability. Respondents were 
assured of confidentiality and informed consent was obtained before administering the instruments. 
Completed copies of the instruments were retrieved and screened for completeness before analysis. 
Responses were coded and entered into the Statistical Package for the Social Sciences (SPSS) for 
analysis. Descriptive statistics including mean and standard deviation were used to summarize data 
on the types of stressors experienced, the extent of stressor management and levels of research 
productivity while Spearman rank order was used to test the hypothesis. 

Results  

Research question one 

What are the major stressors affecting lecturers in public universities in the South-South zone? 

Table 1: Respondents’ mean ratings and standard deviation on the major stressors affecting 
lecturers in public Universities in the South-South Zone (N = 420) 

S/N Stressor indicators N Mean S.D. Decision 

1 High administrative workload increases stress among lecturers 420 3.29 0.71 A 

2 Poor funding of academic activities limits lecturers’ performance 420 3.34 0.68 SA 

3 Inadequate research facilities contribute to lecturer frustration 420 3.22 0.75 A 

4 Large class sizes create pressure and reduce teaching effectiveness 420 3.18 0.79 A 

5 Institutional delays (e.g., promotion, approvals) heighten stress 420 3.27 0.73 A 

6 Unstable electricity and poor ICT infrastructure impede academic work 420 3.31 0.70 A 

7 Excessive committee assignments overload lecturers 420 3.15 0.82 A 

8 Pressure to meet publication requirements causes emotional strain 420 3.36 0.67 SA 

9 Poor work–life balance affects lecturers’ physical and mental health 420 3.24 0.76 A 

10 Inconsistent institutional policies create uncertainty and stress 420 3.19 0.78 A 

Grand Mean  420 3.26 0.74 A 

Source: Fieldwork, 2025 

The results presented in Table 1 show that respondents identified several key stressors affecting 
lecturers in public universities in the South-South zone. The grand mean score of 3.26, which falls 
within the “Agree” (A) category, indicates a strong consensus that lecturers are exposed to multiple 
occupational stressors that significantly influence their daily work experiences. The highest-rated 
stressor, with a mean score of 3.36, relates to the pressure to meet publication requirements, 
reflecting the heightened demand for research output in Nigerian universities. Other stressors with 
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high mean scores include poor funding and unstable ICT infrastructure, both of which constitute 
systemic barriers that heighten academic stress. The relatively moderate standard deviation values 
(0.67–0.82) demonstrate a stable level of agreement among respondents. Stressors such as 
administrative workload, institutional delays, inadequate research facilities, and large class sizes 
were also highly rated, reflecting the multifaceted nature of stress in the university work 
environment. Overall, the findings suggest that university lecturers face a combination of structural, 
administrative, and professional stressors that collectively undermine their well-being and 
academic productivity in the South-South geopolitical zone. 

Research question two 

How do lecturers in public universities in the South-South zone manage these stressors? 

Table 2: Respondents’ mean ratings and standard deviation on how lecturers manage stressors in 
public universities in the South-South Zone (N = 420) 

S/N Stressor-management indicators N Mean S.D. Decision 

1 Lecturers prioritize tasks to reduce workload pressure 420 3.18 0.77 A 

2 Many lecturers rely on peer support to cope with work demands 420 3.26 0.72 A 

3 Time management strategies are used to balance teaching and research duties 420 3.21 0.74 A 

4 Lecturers attend workshops and seminars to improve coping skills 420 3.14 0.79 A 

5 Delegating tasks is used to reduce administrative stress 420 3.09 0.82 A 

6 Physical relaxation activities are used to relieve stress 420 3.20 0.75 A 

7 Some lecturers use digital tools to simplify academic work 420 3.24 0.71 A 

8 Mentoring from senior colleagues helps manage academic pressure 420 3.23 0.73 A 

9 Setting personal research targets helps reduce publication stress 420 3.28 0.70 A 

10 
Consulting counselling or support services is sometimes adopted to handle emotional 
stress 

420 3.11 0.80 A 

 Grand mean score 420 3.21 0.75 A 

Source: Fieldwork, 2025 

The findings in Table 2 reveal that respondents generally agreed that lecturers in the South-South 
zone adopt a variety of strategies to manage work-related stress. The grand mean score of 3.21, 
which falls within the “Agree” (A) category, indicates that stress-management practices are used 
moderately and consistently across universities. The highest-rated strategy, with a mean score of 
3.28, is setting personal research targets, suggesting that lecturers actively take steps to reduce 
pressure associated with publication demands. Peer support, mentoring, and the use of digital tools 
also received relatively high ratings, reflecting the importance of collaborative and technology-
based coping methods. Standard deviation values, which range from 0.70 to 0.82, demonstrate a 
moderate but stable level of agreement among respondents. Task prioritization, time management, 
relaxation techniques, and attending professional development programs were also identified as 
notable coping strategies. However, the relatively lower mean scores for task delegation and 
seeking counselling indicate that lecturers may underutilize institutional support systems. Overall, 
the results show that lecturers employ practical, personal, and peer-driven strategies to manage 
stress, though these efforts may not be fully sufficient without stronger institutional support. 
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Research question three 

To what extent do stressor-management practices influence lecturers’ research productivity? 

Table 3: Respondents’ mean ratings and standard deviation on the extent to which stressor-
management practices influence lecturers’ research productivity (N = 420) 

S/N Influence indicators N Mean S.D. Decision 

1 Effective time management improves lecturers’ ability to complete research projects 420 3.27 0.71 A 

2 Using digital tools for stress reduction enhances research output 420 3.22 0.74 A 

3 Peer support and collaboration help lecturers sustain research productivity 420 3.25 0.73 A 

4 Participation in stress-management workshops boosts research motivation 420 3.14 0.78 A 

5 Setting personal research goals increases publication frequency 420 3.30 0.70 A 

6 Physical and mental relaxation practices improve concentration for research 420 3.19 0.76 A 

7 Mentoring from experienced colleagues enhances research performance 420 3.23 0.72 A 

8 Effective task prioritization reduces burnout and improves research outcomes 420 3.24 0.75 A 

9 Emotional support systems help lecturers maintain research consistency 420 3.17 0.79 A 

10 Adequate coping strategies reduce stress-induced delays in research publication 420 3.28 0.69 A 

  Grand mean score 420 3.23 0.74 A 

Source: Fieldwork, 2025 

The results in Table 3 indicate that respondents agreed that stressor-management practices 
significantly influence lecturers’ research productivity in public universities within the South-South 
zone. The grand mean score of 3.23, which falls within the “Agree” (A) category, demonstrates a 
strong consensus that effective coping strategies play an important role in improving scholarly 
output. Among the indicators, setting personal research goals (mean = 3.30) and reducing stress-
induced publication delays (mean = 3.28) ranked highest, suggesting that internally driven coping 
mechanisms are particularly impactful on research outcomes. Other strategies, such as peer 
collaboration, mentoring, and the use of digital tools, also received high ratings, confirming that 
social and technological support systems enhance research performance. The standard deviation 
values, which fall between 0.69 and 0.79, reflect a moderately consistent pattern of responses across 
the sample. Stress-management practices such as time management, task prioritization, and 
relaxation techniques were also seen as instrumental in maintaining concentration and reducing 
burnout two key factors associated with increased research productivity. Thus, the findings indicate 
that lecturers who adopt structured stress-management practices tend to maintain better research 
consistency, complete more academic tasks, and exhibit higher motivation toward scholarly 
engagement. 

Research question four 

In what ways does research productivity differ among lecturers based on how they manage 
stressors? 
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Table 4: Respondents’ mean ratings and standard deviation on how research productivity differs 
among lecturers based on stressor-management practices (N = 420) 

S/N Differential research productivity indicators N Mean S.D. Decision 

1 
Lecturers who effectively prioritize tasks produce research outputs more 
consistently 

420 3.26 0.72 A 

2 Those who use digital tools to reduce stress complete research projects faster 420 3.22 0.75 A 

3 Lecturers with strong time-management skills publish more frequently 420 3.29 0.70 A 

4 Peer-supported lecturers show higher levels of collaborative research productivity 420 3.24 0.73 A 

5 
Lecturers who participate in stress-management training demonstrate improved 
research quality 

420 3.17 0.78 A 

6 
Mentoring and guidance from senior colleagues enhance research outcomes for 
less experienced lecturers 

420 3.23 0.74 A 

7 Those who practice physical and mental relaxation maintain better research focus 420 3.18 0.76 A 

8 
Lecturers with limited stress-coping strategies experience delays in research 
publication 

420 3.31 0.69 A 

9 
Emotional support systems help lecturers sustain motivation for long-term research 
projects 

420 3.21 0.77 A 

10 
Staff who balance administrative and academic demands through effective coping 
mechanisms achieve higher research productivity 

420 3.27 0.71 A 

Grand 
Mean 

 420 3.24 0.73 A 

Source: Fieldwork, 2025 

Findings from Table 4 show that respondents agreed that research productivity varies among 
lecturers depending on how effectively they manage stressors. The grand mean score of 3.24, which 
falls within the “Agree” (A) category, reflects a strong consensus that stressor-management 
practices play a significant differentiating role in determining research performance. The highest-
rated indicator, “lecturers with limited coping strategies experience delays in research publication” 
(mean = 3.31), suggests that inadequate stress management leads to reduced productivity and 
slower research output. Similarly, lecturers who demonstrate strong time-management skills (mean 
= 3.29) and effective task prioritization (mean = 3.26) were perceived as achieving more consistent 
research outcomes. Standard deviation values (0.69–0.78) indicate moderately stable responses 
across the sample. Peer support, mentoring, emotional support systems, and the use of digital tools 
were all seen as factors that distinguish high-performing researchers from their less productive 
counterparts. The results further show that lecturers who actively engage in stress-management 
training and relaxation activities maintain better focus and produce higher-quality research. 
Therefore, these findings suggest that differences in stressor-management strategies create clear 
variations in lecturers’ research productivity, with those using structured coping mechanisms 
achieving more frequent, timely, and higher-quality academic outputs. 

Research hypothesis one 

There is no significant relationship between lecturers’ research productivity and the six identified 
stressors (administrative workload, poor funding, inadequate research facilities, job insecurity, 
student-related pressures, and institutional policy constraints) in public universities in the South-
South geopolitical zone of Nigeria. 
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Table 5: Spearman Rank Order Correlation (ρ) between lecturers’ research productivity and six 
identified stressors in public universities in the South-South Zone (N = 420) 

Stressors ρ (Spearman Rho) p-value Decision 

Administrative workload –0.42 0.000 Significant 

Poor funding –0.51 0.000 Significant 

Inadequate research facilities –0.47 0.000 Significant 

Job insecurity –0.33 0.001 Significant 

Student-related pressures –0.29 0.003 Significant 

Institutional policy constraints –0.38 0.000 Significant 

Source: Fieldwork, 2025 
 

The Spearman rank order results in Table 5 reveal consistent negative and statistically significant 
correlations between lecturers’ research productivity and all six identified stressors. Poor funding 
(ρ = –0.51), inadequate research facilities (ρ = –0.47), and administrative workload (ρ = –0.42) 
show the strongest negative associations, indicating that lecturers experiencing these stressors tend 
to produce fewer research outputs. Job insecurity (ρ = –0.33), institutional policy constraints (ρ = 
–0.38), and student-related pressures (ρ = –0.29) also demonstrate significant negative 
relationships, though to a slightly lesser extent. Across all variables, the p-values remain below the 
0.05 threshold, confirming statistical significance. These findings lead to the rejection of the null 
hypothesis, showing that lecturers’ research productivity is significantly related to the six major 
stressors in public universities in the South-South geopolitical zone of Nigeria. 

Discussion of findings  

The findings from Research Question One revealed that lecturers in public universities across the 
South-South geopolitical zone face multiple and overlapping stressors, including administrative 
workload, poor funding, inadequate research facilities, student-related pressures, job insecurity and 
institutional policy constraints. This aligns strongly with existing literature, which emphasizes that 
academic environments particularly in developing countries are characterized by high and 
persistent stress demands. Kyriacou (2018) highlighted that lecturers globally experience stress 
from teaching overloads and supervision duties, while Winefield et al. (2014) noted that these 
pressures are worse in regions where institutional capacity does not match growing academic 
responsibilities. Consistent with these authors, the South-South zone presents a reality where 
lecturers juggle large classes, unstable academic calendars and rising expectations, affirming that 
environmental and structural stressors remain deeply embedded in Nigerian university systems. 

The second finding showed that lecturers employ a variety of coping strategies, though mostly at a 
moderate level, to manage these stressors. This is consistent with the observations of Ofoegbu 
(2004) and Okebukola (2016), who documented that poor working conditions, infrastructural 
decay, and policy instability limit lecturers’ ability to fully adopt effective stress-management 
techniques. The results correspond with Folkman and Lazarus’s (1984) theoretical view that coping 
strategies fall into problem-focused and emotion-focused responses, and the lecturers in this study 
were found to apply time management, peer collaboration, personal routines and social support to 
navigate daily pressures. Studies by Ngu and Phong (2019) and Adebayo and Ogunsakin (2015) 
demonstrate similar patterns, indicating that Nigerian lecturers often rely on personal discipline and 
social networks in the absence of formal institutional support. This supports the finding that stressor 
management in the South-South is shaped more by individual initiative than structured institutional 
interventions. 
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Findings from research question three further indicated that the extent to which lecturers adopt 
stressor-management practices significantly influences their research productivity. This mirrors the 
conclusions of Bland et al. (2005), who affirmed that academics with stronger coping abilities 
produce more research outputs due to greater mental clarity, focus and resilience. Similarly, 
Teodorescu (2000) established that effective handling of workload and time constraints translates 
into more consistent publications and scholarly engagement. The current study’s evidence shows 
that lecturers who manage stress more effectively tend to maintain higher research productivity, 
while those overwhelmed by stressors experience declines in creativity, persistence and task 
completion. This reinforces the idea that stress management is not solely a wellbeing concern but 
a crucial determinant of academic output and long-term scholarly development. 

The results for research question four and the Spearman rank-order hypothesis test showed that 
research productivity differs significantly among lecturers based on how they manage the six 
identified stressors. The correlation coefficients demonstrated strong negative and significant 
relationships between each stressor and research productivity, leading to the rejection of the null 
hypothesis. These findings echo Okwudishu (2015), who observed that senior academics with 
refined coping strategies and supportive networks often outperform their colleagues in research 
output. Gender-related studies by Akinsanya and Oloruntoba (2020) similarly revealed that 
lecturers facing compounded stress especially female academics balancing societal expectations 
show varying levels of productivity depending on their resilience and coping resources. 
Institutional factors also contribute, as universities with better funding, research facilities and stable 
policies enable lecturers to manage stress more effectively. Therefore, the variation across 
individuals and institutions confirms that both personal coping capacity and systemic support 
structures jointly shape research productivity outcomes in the South-South zone. 

Conclusion 

The study established that lecturers in public universities in the South-South geopolitical zone face 
multiple stressors, including administrative workload, poor funding, inadequate research facilities, 
job insecurity, student-related pressures, and institutional policy constraints. Findings indicate that 
lecturers adopt a mix of personal and institutional strategies to manage these stressors, which 
significantly influence their research productivity. Effective stressor-management practices 
enhance focus, creativity, and sustained scholarly output, while inadequate coping mechanisms 
hinder academic performance. Thus, the research underscores the critical role of structured support 
systems and proactive stress management in promoting higher research productivity among 
university lecturers. 

Recommendations  

Based on the findings of this study, the followings were recommended: 

1.  Public universities in the South-South zone should establish structured stress-management 
programs, including counseling services, wellness initiatives, and workload moderation 
policies, to help lecturers cope effectively with occupational stressors. 

2. Institutional authorities should increase funding for research, improve access to modern 
facilities, and provide adequate ICT and laboratory resources to reduce stress associated 
with resource constraints. 
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3. Universities should implement mentoring and professional development programs that 
strengthen lecturers’ coping strategies, encourage peer collaboration, and promote time-
management and research planning skills. 

4. Policy-makers should develop stable and transparent institutional policies, including clear 
guidelines for promotions, job security, and recognition of academic achievements, to 
minimize uncertainty and enhance lecturers’ motivation and research productivity. 
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